Abstract This article draws on a 23 month ethnographic study of an emergingnewly established and rapidly growing-Latino community in the New Latino Diaspora of the U.S. in order to examine how educators and parents interpret language education policy (LEP). It analyzes how an English as a Second Language director and one undocumented Mexican mother respond to the federal education legislation of 2002, known as the No Child Left Behind (NCLB) Act, which seeks to improve educational achievement by assessing student progress through standardized testing, mandating curricular reforms, and improving teacher quality. The analysis focuses on the portion of NCLB known as Title III, which is the section of the legislation that attempts to enlist parental participation in public schooling by mandating that schools communicate with parents in a language that they can understand. Drawing on participant observations, interviews, and informal conversations, this research demonstrates the ways that participants' understandings of citizenship influence their interpretation of language education policy reforms resulting from Title III of NCLB. The findings indicate that various conceptualizations of citizenship circulate between home and school settings, and that those conceptualizations shape approaches to enlisting and offering parental participation. The article contributes to our understanding of three aspects of LEP: the way that LEP is interpreted in formal and informal educational settings, the role of parents and educators in shaping policy implementation locally, and the way individual understandings of LEP are linked to beliefs about citizenship and immigration.
Introduction
In an era of rapid demographic change and globalization, scholars are increasingly focused on the ways that language policies grant or constrain immigrants' access to juridical (McNamara and Shohamy 2008; Shohamy and McNamara 2009 ) and cultural (Flores and Benmayor 1997; Rosaldo 1994) citizenship in receiving nations. Research on immigrants born in Latin America and residing in the U.S. has shown that they may obtain juridical and/or cultural citizenship over time (Rosaldo 1994) . Juridical citizenship refers to legal citizenship status applied for by individuals and assigned by the state; in the U.S., juridical citizenship is acquired by birth and is also known as jus soli citizenship (Bloemraad, Korteweg and Yurdakal 2008) . In contrast, cultural citizenship is a form of belonging that can be gained through local participation in civic life despite lacking legal status (Flores and Benmayor 1997) . This distinction underscores the difference between obtaining state-sanctioned citizenship, accompanied by legal rights, versus negotiating access to the everyday social, economic, and democratic life of a community without such rights.
In school districts serving emerging Latino populations composed of students and family members with varying citizenship statuses, the interpretation of language education policy (LEP) is inextricable from local beliefs about the meaning of ''citizenship'' that influence families' participation in public schools. ''Mixedstatus'' families like those featured in this article include undocumented migrants, U.S.-born children entitled to jus soli citizenship, and others in different stages of applying for U.S. citizenship (Fix and Zimmerman 2001) . Undocumented migrants are referred to by the authorities as individuals living in the U.S. without U.S. citizenship status and/or permanent visas, and without having obtained state permission to reside in the country temporarily (Passel and Cohn 2009). In 2009, 6 .8 % of students in U.S. public schools lived in families such as these.
From 2008 to 2010. I conducted an ethnographic study with four mixed-status families and employees in one school district in order to examine how and when mixed-status family members talked about citizenship during their routine activities in public schools and in their homes. This article examines the experiences of one undocumented mother-head of a mixed-status family-and one English as a Second Language (ESL) administrator to analyze how their understandings of citizenship shaped their approaches to parental participation in public schools. LEP is defined as the ''decisions that people make about languages and their use in society… in the specific context of schools and universities '' (Shohamy 2003: 279) . The analysis of LEP presented here draws on the work of scholars who have reconceived of language policy as disseminated, implemented, and interpreted across different layers of society-national, institutional, and interpersonal. Ricento and Hornberger (1996) , for instance, introduced the metaphor of the onion as a ''schema characterizing various components in which policy decisions and practices… permeate and interact with each other in a variety of ways and to varying degrees'' (Ricento and Hornberger
